Using previously unanalysed data from Norbert Elias's lost study of young workers in Leicester -the Adjustment of Young Workers to Work Situations and Adult Roles (1962-1964), and data from a subsequent restudy of the same respondents in [2003][2004][2005], this paper focuses on three main themes. First, we critically examine the concept of transition as it is currently used in education and youth research. We argue that the vast majority of what is written about the transition process focuses upon how the process has changed over time. However such approaches, whilst clearly documenting important aspects of social change, ignore and underestimate continuities and similarities in the young peoples' experiences of transition, regardless of their spatial and temporal location. For example, despite significant labour market changes in the UK, young people still have to make the transition from full-time education to whatever follows next, be it employment, unemployment or further and higher education. Finally, the impact of these early transition experiences on subsequent careers are also examined as revealed in the life history interviews of the restudy. Despite a drastically changing local labour market, and the fact that most of the workers were no longer working in the industries of their youth, the analysis reveals the sample retained a strong sense of occupational identity based on their initial transition experiences.
Introduction
The process through which young people make the transition from school to work has been a focus for youth studies and the sociology of youth since the early 1960s.
However, it was not until the early to mid-1970s, when youth unemployment and decreasing employment opportunities for young people became issues more attention was given to the problem of youth (both in terms of transitions and more generally) (see Blackler 1970; Bazalgette 1975; Ashton and Field 1976) . During the 1970s larger companies either stopped employing large numbers of school-leavers or became involved with government youth training schemes (Fuller and Unwin 1998) . The research focus at this time shifted to issues around the growth of youth unemployment and the impact of government training schemes. As Roberts (1995:23) has highlighted '…the scarcer young people's employment opportunities have become the more attention has been paid to their preparation and eventual entry into the labour market'.
However, some have argued that this has led to an over-concentration on transitions, as Cohen and Ainley (2000) argue
The youth as transition approach not only implies a linear teleological model of psychological development, it is premised upon the availability of waged labour as the 'ultimate goal'. The consequent emphasis on production has led to a limited research paradigm focused on 'transition' as a rite of passage between the states of psychological maturity and immaturity…Cohen and Ainley, 2000: 80) Yet despite their call for youth studies to move beyond the 'narrow empiricism' of youth transitions and offer empirical studies that explore youth as a complex mix of social, 4 psychological, economic, cultural and political processes, the interest in youth transitions per se, remains very strong with explorations of current transitions (Ahier et al 2000; Johnston et al 2000; Kelly and Kenway 2001) , of 'historical' transitions (Fuller and Unwin 2001; Vickerstaff 2003; Goodwin and O'Connor, 2005 ) and generational differences (Strathdee 2001) . There is much to learn from the school to work transition process and we argue in this paper, as elsewhere (see Goodwin and O'Connor, 2005) that researchers need to problematise past studies of transition and re-examine data from long completed projects to question the orthodoxy of the earlier (and current) accounts.
The rediscovery of 854 interview schedules from a project carried out at the University of Leicester between 1962 and 1964 , has provided us with such an opportunity. This rediscovered data was used to form a new project 'From Young Workers To Older Workers:
Reflections on Work in the Life Course'
1 and allowed us to examine continuity and change in the transition from school to work in one city over the past forty years. In the first section of this paper we attempt to reassess the orthodox view of transitions before briefly discussing our methodological approach. We then explore the young workers expectations of work and the realities of their actual transitional experiences. Before
concluding we consider what actually happened to the young workers in later life, reflecting upon on subsequent careers and their experiences as 'older workers'.
Reassessing The 'Orthodox' View of Youth Transitions
The literature on the transition from school to work is broadly split into two historical camps. First, there is the literature based on studies undertaken in the 1950s and 1960s (Wilson 1957; Carter 1963; Douglas 1964; Bazalgette 1975; Ashton and Field 1976) .
These studies are characterised by a number of features including analyses that highlight 5 relatively buoyant youth labour markets; the ease with which transitions were made during this time (albeit homogeneous determined by gender, class, family background, and educational attainment); and use concepts such as niches and trajectories (see Evans and Furlong 1997) . The post-war period up to the mid 1970s is characterised as a 'golden age' for school to work transitions with young people making smooth, linear and uncomplicated transitions from school to work and obtaining their workplace training during a 'heyday' of apprenticeships.
A classic example of this period is the book 'Young Workers: The Transition From School to Work' by Ashton and Field (1976) 2 . Ashton & Field (1976) identified three groups central to understanding the transition process, as the careerless, the short-term careers and the extended careers, with each group attaching different meanings to work, reflecting their different experiences and self-image. For example, the careerless entered semi-skilled and unskilled work, without adjustment problems, from the lower streams of state schools. Their concern was for the immediate present and they worked in jobs that provided good short-term economic rewards but limited future prospects. This group had low levels of commitment and a boredom threshold so frequently changed jobs considering themselves not suited to jobs requiring lengthy training. Those in the shortterm careers category were moderately successful at school and went on to seek jobs in the skilled manual trades, technical occupations and clerical work, choosing jobs to 'make something of themselves'. These jobs offered development through training (with many experiencing lengthy periods of training/further education at the start of their jobs), and a degree of long-term security with the young workers becoming locked into the occupation based in their job specific skills. The third group, identified as 'extended careers', had more middle-class backgrounds and were aware of the link between academic success and entry to a good career. They focused on long-term rewards and 6 their career paths offered continuous advancement and high, secure incomes. Their selfimage was as intelligent individuals capable of considerable self-development. As such they embarked upon careers that required a long period of learning in order to progress and develop their potential skills. The three categories identified by Ashton and Field (1976) illustrated neatly the straightforward nature of the transition process based on family, class and school experiences, with all the young workers having niches to enter in the labour market in a smooth, predictable and unproblematic way.
Literature in the second historical camp comes from studies undertaken post 1975 when the youth labour market began to collapse. These studies focus on the substitution of work with youth training schemes; the rising levels of youth and unemployment and the lack of opportunities; problems with supply and demand; and the increasingly fragmented, extended, complex, individualised and risky nature of the transition from school to work (Furlong and Cartmel 1997 past and present, which we would argue are part of a same (but ever changing) longterm social process (see Furlong and Cartmel 1997; Goodwin and O'Connor 2005; 2007) . As Goodwin and O'Connor (2005) argue, transitional experiences do not suddenly become more stressful and problematic as compared to before, but instead change over time -'one cannot ignore the fact that present society has grown out of earlier societies' (Elias 1987:226) . Finally, treating the findings of past youth transitions studies as 'given' ignores the broad conceptual shifts that have taken place over the last forty years and the move from macro inspired analyses toward more micro concerns. We simply cannot accept, uncritically, the findings of past studies as somehow being fully representative of the reality of youth transitions in the 1950s and 1960s as most of these studies were too pre-occupied with structural issues and systematically ignored the individually complex subjective experiences (Goodwin and O'Connor 2005) . A re-examination of past studies, therefore, has potentially a great deal to reveal about young peoples' transitional experiences and, as Furlong et al (2005) Process (2000) , at the heart of Elias theorising on young workers was a view that that the transition from school to work was characterised by 'shock' experiences and an argument that most young people experience real difficulties in adjusting to their new role as adults, workers, and independent money earners.
It is the work, the occupation, the whole undreamed of reality of the adult world which is responsible for the stresses of adolescents in that situation….The most precise expression of which I can think at the moment is probably "reality shock". (Elias 1962, p As the quotation suggests, for Elias when a young person begins to make the transition to work and adulthood their role is not clear because, unlike in previous societies, there is a limited amount of contact between young people and adults beyond immediate family, friends and teachers. This limited contact with adults, and the fact that school leavers are taught very little to prepare them for the reality of starting work, means when they enter work there has to be a reorganisation social reality of the young worker which, according to Elias, causes anxiety or shock:
Before they enter their job, adolescents have a highly selective and still rather unrealistic perception of the adult world and of their life in it. The encounter with reality enforces a reorganisation of their perception. This is a painful process for a least two different reasons. First, because every strongly enforced reorganisation of perceptions is painful. Second, to all intents and purposes the "social reality" to which the youngsters have to get used, is unsatisfactory and the gap between the adult reality as it turns out to be is very great indeed. This is the objective situation…We are after the actual experiences to which it gives rise…"shockexperience" or "reality-shock" understood as something which may have a variety of forms, which may sometimes be sudden and biting and sometimes slowly coming over the years ending in a final shock of recognition that there will never be anything else… (Elias 1962, p.1) A further contributing factor to the 'shock experience', Elias suggests, was the degree of difference between fantasy and reality held by the child, versus the reality of the adult world. To illustrate this Elias argued that young people, when leaving school, perceived the wider choices, freedoms and benefits that work would bring but never focused on its limitations. Given this the encounter with reality the transition from school to work is characterised by feelings of anxiety, uncertainty and shock. 
INSERT TABLE ONE HERE
The re-interview was semi-structured and covered topics including work histories, education and training and social attitudes. The research instrument included qualitative questions to allow respondents to elaborate on aspects of their lives. The respondent's original responses to the first study also generated further reflective data. Despite our research instrument having some structure, the interviews tended to be more open and qualitative in nature. The respondents often began the interviews by talking about significant life events, which meant the interview schedule had to be adapted during the interview process.
We now go on to consider the young workers individual perceptions and expectations of paid work before moving on to consider the reality of their experiences.
Individual Perceptions and Expectations of Paid Employment
The interview schedule included a series of questions examining the young workers' preconceived ideas about working life. As the quotes below illustrate, although these respondents had been keen to leave school they were under no illusion about the reality of work and most felt that it would be a bad experience. Whilst prison analogies had been used to describe the experience of school, work was compared to 'slavery'.
…I thought it would be ghastly, working continuously without a break, without being able to talk to anyone, that's what I thought it would be… ...a bit like school, very strict and worked like slaves… …start in the morning and slave right through…
There was also a fear that like school, the workplace would be hierarchically structured with the young worker at the bottom. The main concerns focused around discipline and the fear of being 'told off', not being allowed to talk to workmates and being watched over constantly. What becomes evident from the data is that the largely negative perceptions of work had been informed by comments from teachers who had described work as harder and more unpleasant than school:
The impression they gave me at school that it was all rough and hard graft going out into the big wide world.
14 Headmaster and form master said you'd wish you were back here -it was a large leap from leaving school and starting work.
However, regardless of their rather negative expectations of employment, work was seen as an important life change to be looked forward to. The desire to escape from school and '…the prospect of money and the cultural membership amongst real men beckons very seductively…' (Willis, 1977 :100) far outweighing any fear or trepidation.
Complex Transitions and the Realities of Work
The data also reveals the transition from school to work for many of the young workers in this sample was non-linear and complex, more individualised and lengthier than any previous studies had suggested. An uncomplicated transition is characterised by the absence of major breaks in employment, divergences or reversals (Furlong et al. 2002: 7) whereas non-linear or complex transitions 'involve breaks, changes of direction and unusual sequences of events' (Furlong et al 2002: 8) . A 'usual' sequence of events for youth transitions in the 1960s would be a linear, smooth transition with young people entering labour market position based on family, class and educational background. An unusual transition for this time would include periods of unemployment, changes in direction, frequent job moves with the young workers experience none of the certainties that are said to characterise employment at this time. However, the data reveals that many of young workers in the study did experience changes of direction and reversals with some changing their jobs as many as seven times in the first year of employment.
Contrary to popular belief that this was simply done due to the availability of work, many suggested they changed jobs because of poor training, pay and working conditions, not being able to sign apprenticeship papers and workplace bullying: Another key feature of Ashton and Field (1976) and Carter (1963) and subsequent discussions (Roberts 1995) , is that transitions are a 'homogenised' process with all those sharing a similar biographies entering similar work at the same time (Roberts 1995:113 ).
As we have reported elsewhere Goodwin and O'Connor 2005) , the respondents in the Adjustment of Young Workers project were asked 'did anyone else you know have the same sort of jobs as you?' and 'was there anyone you knew working in the same firm?'. Both questions capture the elements of Roberts (1995) argument and reveal the extent to which the transitions were homogeneous or individualised. Out of the 851 respondents, around fifty per cent young workers did not make the homogenised transitions and forty nine percent of the respondents suggested that they did not work in the same sort of job as their friends or relatives. Fifty two percent of the respondents indicated that they did not know anybody working in the same firm.
A point that struck me is that I left a year earlier than I could and one of my friends stayed on
for the extra year.
No, I don't think I really did know anybody in the hosiery industry because as I say all my friends of the same age all practically at the same time moved into different types of job.
A key feature of contemporary transitions is that they have become lengthier, prolonged and not single step, whereas in the past it is argued that the transition process was much short with young people finding a job, getting married and leaving home in a relatively short space of time. However, our data again questions this orthodox view as, whilst the vast majority of young workers did leave school as soon as they could, most of young workers in this study reminded dependent on their family for housing, money and decision making long after starting work. For example, many of the young workers relied on their mothers or fathers to resolve any problems they had a work and it was not uncommon for a parent to the workplace. Likewise, the majority were still living at home, despite having left school up to four years previously, and the young workers had not financially 'disengaged with their family of origin' (Hubbard 2000:97) with many handing over their entire pay to their mothers and fathers in return for which they received pocket money for sweets and going out.
I give it all to mother and she gives me spending money -about a £1. [Mother has] All my wage packet, I have spending money…
Say I come home with £6 she gives me £2 spending money then 12-6 for my dinners and bus fares.
As well as exploring the complexity of the transition process, the data reveals the reality of the young workers initial experiences of work. As in Carter's (1963) study, the majority of these school-leavers were pleasantly surprised by their early experiences of work and, of those who responded to the question, 62 per cent suggested that work had not been what they had expected. They found that overall it was very different to school life and in general a more positive experience than school had been perhaps because of the 'dignity and freedom' (Carter, 1963 ) the young workers were given. For example, the workplace was found not to be strict or monitored and there was a lack of discipline compared to school. The work itself was easier than expected and the young workers found that they were treated as adults, able to work at their own pace and allowed to stop and talk to their colleagues. In this respect work was also less restrictive than had been feared and the older, established workers were friendlier than had been anticipated. 
Whatever Happened to the Young Workers ?
As highlighted in the methodology section of this paper, although the original 1960s project was not intended to be longitudinal, we were able to trace and re-interview the young workers some forty years later, as they approached retirement. This represented a unique opportunity to examine the long-term impact of the experience of the school to work transition on eventual career path and work histories. As MacDonald et al. (2001) suggest, studies of youth transition usually focus only on the age range of 16-19 but 'by looking forwards we can track the outcomes of these early careers to see where they lead as people enter their early and mid-twenties'. Our data enables to us to track the outcomes of transition much further and to build complete and individualised work histories for this group of respondents. This paper now moves on to explore the significance of the early transitional experiences on the employment trajectories of this group of individuals, now classified as older workers.
There is an increased interest in older workers within the literature on work and employment (Roberts, 2006) , however, existing accounts tend not to follow the same 20 cohort of workers through their lifecourse or, alternatively, they rely on respondents reconstructing their past working lives from memory (Vickerstaff, 2003) . Where longitudinal studies have been used they tend not to encompass both labour market entry and exit, for example, the respondents in the National Child Development Study are not yet in a position to contemplate labour market exit. However, our cohort were in their late 50s and early 60s and represented a useful group for the exploration of themes relating to older workers and work through the lifecourse.
In the re-interviews we were interested in the respondent's work histories, their experiences of unemployment and labour market inactivity and their qualifications, skills and training. We also aimed to link the actual work experiences of the respondents to the career paths predicted for this group by Ashton and Field (1976) at the outset of their working lives (the careerless, the short-term careers and the extended careers -see above).
Access to the same group of individuals some forty years later enabled us to 'test' their predictions to some extent and to measure the impact of the early transitional experience on future work trajectories.
There were many examples of individuals who, at the outset of their working lives, clearly fitted one of Ashton and Field's three groups. However, over the long term, Ashton and Field's predicted linear and highly differentiated paths for these individuals did not develop in such a simple way. The career paths for all three groups were characterised by far greater levels of individual complexity and insecurity which could not be explained fully by family background, social class or educational achievement.
When asked to talk about their work and career histories, respondents did not provide simple, one step accounts of their working lives. Their employment histories were often 21 characterised by high levels of job mobility with moves in and out of positions and even occupations.
Data from the reinterviews, which took place forty years later, reveals that many individuals diverged from their predicted path soon after the first interview. This was particularly true amongst those originally predicted to have 'extended careers'. For example, amongst this group there were individuals who soon after the original interview, moved in to short-term careers in factories, lured by the attraction of high wages. At the time of the re-interview many recalled that they had seen their friends entering high paid and lucrative work in factories. Whilst they were aware that their own trainee roles had better long term prospects the lure of immediate high wages in traditional indutries proved hard to resist. Whereas this group had been predicted to enter and remain in managerial and professional work, lower white collar work or to jobs as skilled craft workers, the reality was that individuals moved between these pathways, shifting from white collar work into semi-skilled manual work and eventually into unskilled work.
A good example of this career path is Michael, who came from a middle class background and obtained five GCE 'O' levels on leaving school. At the time of his first interview he had secured employment as a trainee chartered accountant and he explained to the interviewer that he was 'on the road to becoming a professionally qualified man'. Soon after the original interview he was dismissed from his position when his employers discovered he also had a part-time sales job. His career then became chaotic and unplanned. He became a knitter in a textiles factory and then took a series of jobs as a clerk, a window cleaner, a labourer, a shop assistant and a warehouse manager. Some forty years later, reflecting on leaving his 'extended career' and becoming a knitter, he However, there was some support for the predictions made by Ashton and Field (1976) about job stability and training amongst all groups. For example, for those with predicted extended careers there were generally higher rates of job stability with the majority having held 5 or fewer jobs in total. By contrast more than two thirds of the careerless and short-term career groups had held six or more jobs, whilst some had held between ten and fifty different jobs, interspersed with periods of unemployment, in forty years of work. A good example of this type of work history is Bob. He was the youngest of two boys from a working class background and had left school without qualifications.
Although originally identified as falling in to the group of 'short term career' having secured employment as an apprentice engineer on leaving school, he soon became 'careerless'. Over forty years of work he had held jobs as a knitter, a turner, a removal man, an engineer and he had experienced six periods of unemployment.
Respondents such as Michael and Bob explained the high number of positions held by citing the decline of traditional industries in Leicester. As a consequence of this decline they were happy to take any available work for financial reasons. Although based on a very small sample size, these findings do seem to lend some support to Ashton and Field's (1976) suggestion that there would be high rates of job mobility, explained by frequent job moves in pursuit of short term higher financial rewards, for those who left school at minimum school leaving age.
For many of those who moved jobs frequently money was not the only explanation for their job mobility. Occupational training was also very important to many of the 23 respondents in the short-term career group of the sample and this appears to be a trend throughout their careers. In their first interviews respondents explained that those positions with opportunities for education, training and advancement were better than those without. Learning at work and employer support for workplace learning was so highly prized by the young workers that limited learning opportunities were often cited as the reason for frequent job moves. Despite notions that learning at work is a recent concept, workplace learning was widespread through all industries and occupations in the 1960s. The data suggests that learning at work was a positive process when compared to formal education. Workplace learning for many of the young people entering apprenticeships in the 1960s was as much about acquiring an occupational identity as it was learning the required skills.
Indeed, although at the time of the reinterview most individuals were no longer working in the industry for which they were originally trained there was a sense that it was their early occupational training and subsequent occupational socialisation (for example, as engineers or mechanics) that retained the greatest importance for them. Whilst many found that the skills they had learnt in the hosiery and boot and shoe industry were no longer in demand, they nevertheless retained a very strong sense of occupational identity, often formed in their very first jobs. Based on their responses it was clear that some felt they 'had done well very for themselves' because of their early access to vocational training and that their current occupations, often based in the service industry, were not a true reflection of their identities as workers. For example, one respondent had been an engineer throughout his working life and he was proud of the skills he had learnt but regretted the fact that these skills were no longer important: 
Conclusion
Our access to data collected some forty years ago, and equally importantly, the opportunity to revisit the original respondents as they are approaching retirement has provided a unique dataset. The data collected has enabled us not only to examine the impact of early transitional experience on future career and employment paths but also to 'test' predictions made forty years earlier by both Elias and by Ashton and Field. In terms of the shock hypothesis, despite being largely dismissed as being 'common sense' (see Carter 1963; Ashton 1973; Ashton and Field 1976) , reassessment of the data suggests that Elias's concerns are not without current relevance, as the following quotation from Furlong and Cartmel (1997) suggests … the current generation of young people are making their transitions to work in a period of turmoil and as a consequence may lack the clear frames of reference which can help smooth transitions on a subjective level. In this respect, entry to the world of work in the 1990s is characterised by a heightened sense of risk. (Furlong and Cartmel 1997: 12) Underpinning both risk and shock debates are indicators of the tensions, uncertainties and change in habitus that accompanies transition and such experiences are as true forty years ago as they are today. It is also true to suggest that, at the time that the original data was collected, Elias's concept of transition as a 'shock experience' was never actually 'tested' or explored empirically as the data was archived before a full analysis could take place. However, subsequent reanalysis, as we have reported elsewhere (see Goodwin and O'Connor 2006) Beyond the shock hypothesis of Elias, we have found that the work histories were ultimately far more complex and fragmented that originally predicted by Ashton and Field (1976) . A striking trend identified from this unique longitudinal data set is that few individuals are retiring from the same industries in which they began their careers.
Drastic changes in the local labour market over the past forty to fifty years mean that once well-established local industries and companies have all but disappeared from the industrial landscape and jobs and trades once thought to be 'secure' have disappeared alongside this. These traditional industries, which historically employed huge numbers 28 of school leavers in factories manufacturing knitwear, hosiery and boots and shoes, have largely been replaced by the service industry based employers. Snack and sandwich manufacturers and call centres have replaced traditional industries as large employers yet these jobs are not seen as providing young people with long-term career paths (Furlong and Cartmel, 1997; Worth, 2005) . There is, perhaps, a far greater degree of continuity in transition than it would appear. Whilst the school leavers of the 1960s may originally have perceived their jobs as secure ultimately this was not the case and the rigorous training provided by highly valued apprentice schemes ultimately gave little job security as traditional industries disappeared.
In many respects little has changed and we have argued that contemporary transitions have much in common with historical transition experiences. The move from full-time education to employment has always been fraught with risk, uncertainty, insecurity and individualisation. Although in the past, the outcome of transitions were seen as largely predictable (Carter 1962; Ashton and Field 1976; Willis 1977) , it is possible that the young workers subjective experiences were neither predictable, uniform nor unproblematic. As Lawy (2002:213) suggests, the transitional experience and the transformation of young people is 'necessarily a personal, individual and psychical affair'.
As such, in the past some young people may have coped with the experience far better than others. It is also possible that some members of earlier generations of youth felt exactly the same levels of risk and uncertainty as the current generation of young people.
Indeed, as Furlong and Cartmel (1997:34) argue: 'Young people's transitional experiences can be seen as differentiated along the lines of class and gender. Indeed we suggest … continuity rather than change best describes the trends of the last two decades'. We would go further and suggest that continuity best describes trends in youth transitions not just over the last two decades but also over the past fifty years.
